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*tract
Hatching the EGG: kflodel

for Educational Growth Groups

.Educational Growth Groups are rooted the early guid ce groUps of,

1q07, Their eclectic development, incorporates the facilitative eonditions

f Rogers, the three phases of Carkhuff, the values clarification techniques

of Morrison & Price.and others, and the knowledge and creativity of facili-

tators. .TheY are highly structured groups which place heavy emphasis on

personal responsibility, interpersonal communication skills, and empathic

understanding. Facilitators 'reach" stuOents by using a variety of media

forms to-discuss topic not comrpOnly covered ins -the Classroom.
_c-

e MG has the potentialoroiffering preventive counseling to large
. - 4H

.-

num. e s of :people. In each group Oreviousi.Y.141d and beliefsvalUes are

challenged, new information is presented;. and WticipantS plan Way of wing'

_7

their fresh awareness and knowledge. 'tGG's "fill the gap" between at is

learned in-the classroom and on the streets. For counselors EGGS e p them

exper impact in a university/school by working with students

probably would not come for personal counseling.

In this presentation, a brief review of the literature will provide the

background for the development of Educational Growth Groups,tand the simple,

step-by-step model for preparing, promoting, nd conducting Educational Growth

Groups will be presentQ4,



."Educ onal Growth Coups "" is a
l

y1

group, experience that morks.

Today, we will tell yov About

Hatchingt

1

Egg

e ,flaVe give- to a structured

background;

model, and its cationale; we- will make ourselves avai

will explain the
.

.

,..

le to' ta4k dotai1
the educational _g owth groups which we have conducted; and we

gyve you an Opportunity to work in small groups and consider uses of

EGG:,iryour job sett n

I'dflike to introduce bur panel. ..Jayterio fs'the'Coordinator o

Co-Curric lar Programs at the State University nf" Neiv York Aggricultural and

Technical College in canton, ,York.He has conducted an EGG on the topic'

"Interpersonal Conflict Resolution ". .Michael Cooppris the Director -of.

Housing at the 'same college. His EGG, which hasiDeen designed and will

be conducted in April,
_ on "Interpersooal..Communication": Bill Yenpett-

is the Director of Residence and Placement at the New England Conservatory

of Music in Boston. Bill has'conduCted two group. programs using the PG

model, entitled "areer Choices fore Musicians"-and "How-MuOviaps tan'OeaI

with Performance Anxiety". Nan Ceric, the Coordinator of Rousing at

St. Lawrence University in Canton,-New York, has j me during the past

two years to conduct a group on Marriage and Alternate
L ifestyles, at

CThrkson College in/Potsdam New York: It is from that group experience

that he.odel for educational.orowth groups emerged (Cerio & CerAo 1978):

My name C o, and I'm the Assistant Director of the Student

Development Center at Clarkson College. All of presenters today

are trained -counselors,

Our introdhetorY comgents 011 be shor that # maximprn amount of

tiwe will be spent in discussion groups and descrihin the prog6ms

which we have Conducted using the moddl.



n will now talk about the

Perspective

George-Gazdas book',"

the "group guidance":courses started *at the'turn of the century.are described

as "instructional groups.. devoid, for the most part; of systematic use
. .

of group dynamics principles and techniques." E.C. -;Glanz and 41:-.V. Hayes; in

their book Groups in Guidance (1967) describe the 1930's. as a period in

which these guidance groups flourished, but dealt mostly with Vocational

topics. In the '40's, Kurt Lewin-introduced, group dynamics to the 'guidance.

group. At about the'same'time, Richard Allen in Providence, Rhode Island

developed'cas1 conference procedures which allowed-students to discuss

problems or experiences which were common to most members of the group

(Jones, 1963).

As we all know, there is-a difference between group guidance and group

counseling. Gazda ( 971) .makes the distinction as follows: group guidance

prevention- oriented, group counseling is both prevention- and remediation-'

ented. Merle Ohlsen (1970) describes group guidance participants as

having a _en goal, such as obtaining sPecificinformition. Group

counseling participants do not share a common goal, but instead discuss

'their 0.41 pri.4te concerns and find their own solutions. The educational

growth group seems to fall somewhere in between.

Though the EGG model has yet to be applied in a high school setting,

its uses irCcollege settings have been encyragina. The students who have

taken part in these grpups h ve not always ecn the same peop who M v

c01116 tcy t. for personal 6unseling. Often times, they are student *th-



questions, .seekirfg arrers from themselves and assi

-WatAing the E

3

Lance from a caring

group;, Theyjend ni ii o be students who see their questions as problems

and often times they feel that to-discuss their concerns with A counselor

d unnecessarily be tying up the counselor's time.- The EGG, conseque

filedthe gap. It provides counselors with a vehicle fcir reaching

these students-in a manner which is not threatening. At a time when

theSe students are asking meaningful questions.for theft:own lives and

looking for strategies- to helvdeal, with these questions, the educationhl

growth-group intervenes. The students may be developing coping methods,,

futhre plans, Or simp re questions to be answered someday.,. but they

are doing this at a time,in their lives when no debilitating problems

exist. -They.are becoming their ownchange agents; and they are doing this

with the support, thoughts, and challenges of'theother members of the group.

Perhaps of equal importance to all of you is thatthe EGG model has
. \.

.
.

.

been structured in .such a way a..sto make it. easy for counselors to'plan

and imOlithent the 'group around difftren kinds of topits; It does not

have to be time consuming. It does not have to beexpensive It does .

publicize the counseling center a5 a place where students can go even when

they don't feel,they have serious problem. It is a superb outreach too]

and it helps to increase the numberS-of students upon which counselors can

make an impact.

Jim ~rill now descrfbe 14..modelc

7

The Educational Growth Group model

When yo_ontered the room, you received

model. f=l ease rerfe __ that now.

,

a' handout which outlines the
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One of the first lings which you might notice is that the educational

growth group is similar her groups in the-literature. Our

innovation, we beleve,is that vie ve ddsigned a model which offers

.step-by7step method of conducting five session {or five Segment group

around almost any theme (excepting, course, themes which require the

learning of highly technical information 'In reality, this model incorporates

the bes parts of teaching with the best pare§ of group wohk It offers°

an effective structure for covering topics not tYpi -11y discussed in

the classroom.

et's examine each step in the model.

Ste 1: Breaking the Ice

The purposes of the first step are to help the students feel comfortable

in this new group of strangers; to introduce the material and topic in,as

non-threatening a way as possible; and to begin a discussion foCusing on

Personal values giving each participant a chance to "meet" the other

group members*.-

We have found that the use of ilm which will provide "food for

thought" is a great tool fo Step 1. -It is an easy way for a group to

begin.. The members can be entertained, they can "check each other out",

thdy can get a sample of the kinds of issues to be discussed, and they

get a subtle introduction to the kind of structure to expect throughout

the group meetings. The counselor must=constantlY be working to

establish a facilitative, trusting climate.

'St p 2: Ciarifyyalues

A couple of values clarification exorcises worked- through in dyads

and then disdussed with thb entire group is an effective w y of learning

more ah,,ut personal fe lings on the topiC. Th = counselor's role is. to



paint out the

of the.grbucrTembers. Group members also begin to learn how to communicate

with each other.without threatening or hostilely challenging.

and differences among is and thoughts

,

There .is a greater degree of risk in this step than the previous

one, bUt the yalueS c arificat-on exercises are carefully designed so

as to keep the .self-disciolgre risk at a comfortable leve

e' 3: Acu in rmation

By this point, the counseior is becoming aware of the areal within

the topic where thestudents need more information Pf-it seems appropriate

fdr
.

'the coUnseloritollecture in order to convey the information, 'this it the

tirfl when it makes the most sense. Fer'one obvious reason,:the-students
s.

hafre,spent the first two sessions learning about why'ttifs topic is important

to them; they now have a reason to learn thismaterial.

We have used books, -tapes, and magazine articles to,past

informitiOn. Students are encouraged to share with the group exerpts-from

their readings which had meaning for them. :Riley become_ teachers themselves,

and yet at the same time are explaining themselves and their feelings

to the group.

S Learnin e fence

By this point the group has learned how to effectively communicate

with each other, partly by learning_how to listen, and partly by modeling

the counselor. They have also been learning more about the topic and

about the feelings of the other. members. This becomes an ideal point

introduce "outsiders" -- ople who:have strong feeljngs or_dir-
_

in this subject area and wti can easily describe their feelings and

experiences.
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':There 's a very warm, carjng,atmolphere in his session. Confidentiality

is stressed:- It is apparent that the people are working to understand

each other and to allow each person to'have views which might be very

.different from their own. In almost every way, thit can be: the mt-

poWerful session. strategicallyiplaced near the end of the group'

. experience, and 1- S a valuable introduction to the final. session.

Ste 5: planning Future .Stra e ies

The group has had a chance tei 'ask questions,.to'learn some new

material, to getit the root of their own feelings, and to 'hear about the

feelings and experiences of others. They have-worked hard to make meaning

for themselves out of the group interaction. Now what will, they do with

all of this?

We spend the fifth session tying loose ends together. We procesS

their reactions to the session with invited guests. We May ask them to

complete a self-study survey, which would give them a chance to examine

themselves on paper afid learn .if- their understanding of themselves or of

the topic has increased. We ask each person to plan what s/he will do.

this newly gained knowledge; Questions such as, "Will you read more

-abovt this,topit?", "Will you continue to meet together to explore this
.,

. ,

topic mor?" Will you try to interest your.friends' codsidering this
.

issue?", "Do yo-u now have more concerns which you would like to personally

explore, either with a counselor or on your own are asked of the students.

As the fifth session draws to a close, we ask-the group to evaluate

the whdlo prograth-verbally and by using a, short questionnaire. We try

lenrn what was most valuable to them, whit was least valuable, what



need, eo e chzng

.7

a and-ti programs they

`want the Center td. conduct. Ail of thit information is used, in future.

planning.

PPsi13.:Parks

The impokance of maintaining Oacilitative tlimate throughout the

educational growth group.cannOt.be stressed enough.- What we-are offering.

is a structure' Which hassiven us some successfu1 results sin ourArotip
.

work. WeJnow- however, that basic group protocol is-still the key to
=

helping people understand thergselVes and others:. We refer you to the

works of Carkhuff (1967), Gazda(1971)i'Ohlsen (1970),'Rogers .1957, 1977),

Coulson (1972), .and others for steps in establishing the fdcilitative

climate necessapy, for .growth..

We also suggest that you examine the structured group models and

values clarification techniques of Pfeiffer and Jones (1974), Seidman_

and Hermes (1975), Simon, Howe, and arschenbaum (1972), and Morrison

and Price (1974). You are Sure to find Some valuable suggestions in

these works.

Another suggestion involves work which you can do before you begin

an educational growth group. We hdve found that brief meetings prior to
1

session one with each person who signed-up for-the group helps in screening

participants. You will have a chance to explain...your expectations to the

participants, and they will be given an opportunity to become informed

Consurers. -By having these prospective group members ask themselves,

"Is this group really what lbokinq for?", the responsibility for

ing is laid upon the whole group. Subtly, an atmosphere Of trust is

bethg built.



The use of, -erent .types

-EGG

media in order to reach most of th

,.-.

cognitive styles of the group participantS is strongly recommended. In

our educational growth groups, we used .a combination of films, books ,

recordings,-and letfures for this purpose,

FinallY, I want tothank four .counselors, who are, not on our panel

but whose ideaSwere helpful when fhfsmodel was crystallizing:' Joel
r

Bixby fromSONY ATC at Canton, JaneHart from Clarkson College-. and.

. Fritz Renick and Hugh_Gunnisein from St. Lawrence University.,7

The remainder. of Our program will he in two segni4nts.-, In the firs

.

,--s,

segment, we will offer you four resource groups's° -that'you canAet

-., -

information-on the EGG't.Which, we have conducted on'our campuses. After
.

,.

,'

fifteen minutes, we will reconvene and divide into discussion- groups so

that you can begin to plan a use for the EGG model in your'work setting.

Those of you who do not wish to take partin thissecond segment may

choose tO leave once .the resource groups are concluded.

ResoUrce_ Groups

I'd now like to tell you -haf Wormation you can acquire from each

resource group.

Jay Ceriovill offer information on conducting an EGG on the topic of

Interpersonal Conflict Resolution. When Jay used this model, he varied the

amount of time spent with each step in order to focus-on the third step,

Acquiring information. He also made''somelodifications in the fourth step.

Jay will be located

.Gill Dennott's use of the EGG model has iryvolved music students,

yet the information ca -ho geacralized for use with other students concerned

10



Hatching-the EGG

9

h career cheices or witeanxietios. On of sill's EGG's was shorter

- han-the other, but both followed the model 1311I wilibe located....
0

Mike Cooper has designed a grog; on Interpersonal Communication. His
, 4

group will -be conducted in five sessions. Wilke lri1.1F be able to discUss his

design with you, and he will be located

'N'an and I will give_yed information on our !arriage an&Alternate'

LifeStYles group. tWe have conducted'this twice, using fiye equally- lengthed

sessions.. Twill also be available to discuss the EGG model with you.

We will -be located ...

Each of us has prepdred a handout.fcr your convenience, and we have

included our addresses On the-sheets. In Case your questioni are not

answered here today,. please feel free to contact us:
r

PLEASE GO NOW TO THE RESOURCE GROUPS THAT INTEREST YOU.

(15 minutes tiapse.

PLEASE RECONVENE FOR 'THE DISCUSSION GROUPS. IF YOU WOULD RATHER NOT TAKE

PART IN THIS BRAINSTORMING EXERCISE, PLEASE LEAVE NOW.

Discussion Groups

a few moments, we would like you to divide into five equally-sized

groups so that you will have a chance to discuss the educational growth

group model and how you can use it. A "brainstorming" tedinique will be

employed so that you will generate ideas for topics and begin to plan your ,

coonents for each (-tbp i ri the model. One of us will' be in each of the
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fi ve di !:.cu S ion qr ou ps # guide yo Li t hr 9ug » thi,-3 process. After ap pro $ in g tely

thirty minutes., vrill be available in this room to answer your quest ions.

Our today is to encourage you to the EGG rrodcl . Perhaps

next' year vie ca n all .ga the r once again at the APGA convention to share our

with the EGC.rnodel and CO pi eel de vel oprrent.exper

NOW DIVIDE INTO FIVE GRGUP5 FOR THa D bC USSI-

-130 minute & elapse.

ycu FuR YLUK l'AkI ILI t'm lu; wi II now De o,a I I a Li c Fv, your

cluet,t=
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